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Objective of this guide

This guide has been developed for lecturers and provides
tips for supporting international student learning, the
main focus is classroom teaching but the principles can
be applied across other contexts (laboratory; field work
or practice). For the purposes of this guide we will define
international students as those students whose first
language is not English (as opposed to students who pay
international student fees).

The guide has been developed in conjunction with
members of staff across faculties within the University of
Southampton and is underpinned by information
gathered from literature and other resources. It presents
some of the more common issues which international

students face when studying in the UK.
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The issues do vary depending on where the student
comes from and their previous educational experiences
so what is an issue for one student may not affect
another.

Ideas on how you can support your international
students in the classroom and help them to fully engage
with their studies are presented Rather than trying to
cover every problem and potential solution we have
provided an overview of some common issues and given
links to further information and reading on the subject.

9 Table of Contents © University of Southampton




Background

Sawir (2005) and Arenas (2009) state that the focus of
most research and pedagogy to date has been on what
the student needs to do in order to succeed in their
studies in the UK. They maintain that teachers can make a
substantial contribution to helping with the process of
adaptation for international students.

Hellsten & Prescott (2005) assert that international
students may only understand between 10% and 50% of
spoken language when they first start their studies in the
UK. This has obvious implications for their performance,
at least in the early stages of their course.
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Students’ problems present in different ways. They may
appear as lack of linguistic proficiency, eg lack of
appropriate vocabulary; grammatical errors; or problems
using subject specific terminology (Grabe 2003).
Language and academic proficiency therefore need to be
developed together and require repeated practice over
time.

Grabe (2003) and Lin (2001) suggest that students need
to reach a critical threshold in their English language
proficiency before they are able to successfully transfer
their existing study skills into working in English.
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Also, because the international student is studying in
English it takes them a while to make connections
between their existing knowledge base and new learning
(Cole 1996). The result is that some international
students may spend up to 10 times longer on their
studies, compared to their UK colleagues (Carroll 2008a
and 2008b). This can lead to fatigue and additional stress

for the students.
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Sharing best practice

This guide provides information on where to find out
more through web links; references and the bibliography.
In addition the resources available for international
students within the University of Southampton will be
highlighted

Not every problem will be relevant to you, so we have
tried to present the issues in sections to make it easier for
you to find the information you need in order to help
your international (and home) students to get the most
out of their studies.
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Important information for all staff f ' E

working with international students:

Many international students are sponsored to undertake
their studies by their government or organisations within
their home country. These sponsors have expectations in

terms of:

A) Regular & timely reports on students’ progress
B) Our responsibilities to ensure the success of the student

(hence the need for this guide).
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Sponsors become very disgruntled when they have paid
for a student to undertake 3-4 years of study and in the
end the student fails and so they need to be kept
informed of the student’s progress so that they can
decide whether to continue funding their studies or not.
Sponsorship issues can require lengthy bureaucratic
processes to sort out and the Universities relationship
with sponsors is important if we are to continue to
receive sponsored students (Inegbedion 2013).
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So, when working with international students it is
important to check if they are sponsored by an agency
from their home country (especially research students),
and what these sponsors require. For example how often
progress reports have to be submitted, what needs to be
reported on, who is responsible for sending the report,
and how formalised the process is.
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The international Office within the University of
Southampton are responsible for co-ordinating any
reports which are required and should be alerted as soon
as any issue arises with regards to the students studies so
that they can provide you with support and also keep the
sponsor informed Check who is your liaison contact in the
international office so you can build up a rapport with
them.
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l. English language standards for
international students

This section will provide an
overview of the English
language testing systems
and the University’s

requirements for entry to
study.
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How do we judge an international
students’ ability to study in the UK?

In order to study in a UK University
international students have to
demonstrate a certain level of
proficiency with English language.

© University of Southampton 16




Understanding language proficiency testing
for the international student

There are a number of different approaches to test the
language proficiency of international students . The
University of Southampton requires international
students to either:

* have achieved a first degree from a UK university that
has been taught and assessed in English, or

* have been taught and assessed in English and come
from a country that appears on the list of those exempt
from testing, or
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e achieve a satisfactory standard in an approved test in
English eg
— International English Language Testing System (IELTS) score
of 6.5 with a minimum grade for each section to be 5.5

(although some programs/faculties demand a higher score
of 7 and Foundation degrees will accept a score of 5.5), or

— Test Of English as a Foreign Language (TOEFL) paper based
test score of 580, or

— TOEFL Internet based paper score of 90, or

— Other English language qualifications which are accepted
are listed on the international section of the University
web site.
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English Language Tests

It is important for teaching staff to understand the English
language skills an international student has in order to
fully appreciate the challenges which these students face.
There are a number of different systems for testing
English language proficiency one of which in common use
is the International English Language Testing System
(IELTS).
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English Language Testing System (IELTS)

|[ELTS assesses listening, reading, writing and speaking
and it provides an overall score for the whole test. The
requirement for entry to the University of Southampton

is IELTS score of 6.5 (although some programs/faculties
demand a higher score of 7 and Foundation degrees will
accept a score of 5.5). The student with this score is
somewhere between a competent user who generally has
an effective command of the language and a good user
with operational command over the language (see the
level descriptors).
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However, although the student may have gained an
average score of 6.5 across the categories of listening;
reading; writing; speaking, they may have only scored the
minimum score we accept of 5.5 in one or more of the
categories tested This has major implications upon their
ability to engage fully with their academic studies
because for example it is possible for a student to have
only partial ability to read English, yet be able to listen;
write or speak English fairly well. Schmitt (2005) has
found a wide gap between the language capacity the
scores suggest and the vocabulary the student is actually

able to use.
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International English Language Testing System (IELTS)

Bandscore

Band 9

Band 8

Band 7

Band 6

Band 5

Band 4

Band 3

Band 2

Band 1

Band O

Skill level

Expert user

Very good
user

Good user

Competent
user

Modest user

Limited user

Extremely
limited user

Intermittent
user
Non-user

Did not
attempt the
test
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descriptors.

Description

Full operational command of the language. Use of English is
appropriate, accurate and fluent, and demonstrates complete
understanding.

Fully operational command of the language with only occasional
unsystematic inaccuracies and inappropriate usage. May
misunderstand some things in unfamiliar situations. Handles
complex detailed argumentation well.

Operational command of the language, though with occasional
inaccuracies, inappropriate usage and misunderstandings in
some situations. Generally can handle complex language well
and understand detailed reasoning.

Generally have an effective command of the language despite
some inaccuracies, inappropriate usage and misunderstandings.
Can use and understand fairly complex language, particularly in
familiar situations.

Partial commmand of the language, and cope with overall meaning
in most situations, although likely to make many mistakes.
Should be able to handle basic communication in your own field.

Basic competence is limited to familiar situations. Frequently
show problems in understanding and expression. Not able to use
complex language.

Convey and understand only general meaning in very familiar
situations. There are frequent breakdowns in communication.

Has great difficulty understanding spoken and written English.

Has no ability to use the language except a few isolated words.

Did not answer the questions.

(IELTS (no date)



Exemptions from English language
testing

It is important to note that not all international students
have to take a language proficiency test prior to
admission to University. Those who are exempt from the
tests include students who were educated in English or in
Commonwealth countries. The University of
Southampton web site provides a full list of all exempt
countries on their English Language entry Requirement
section in the International section of web pages:

http://www.southampton.ac.uk/international/entry reqs
/english language.shtml.
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Il. Module preparation

This section looks at the
importance of providing
simple written information
about the course and
modules which the
students are going to
undertake.
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Provide information about the module
and the assignment in writing

It is estimated that international students, even with the
stipulated results in IELTS and other tests, understand
only 10-50% of the spoken language when they first start
their studies (HEA 2013). Therefore they need written
materials about the module (assessment, hand-in dates,
stylistic and other requirements, etc) to refer back to and
check for vital information (Carroll 2008a and 2008b).
However, overloading them with too much information
can be overwhelming for them and therefore a balance
needs to be achieved so that they get the essential
information they need
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Simple English

Regularly referring back to that written information in
class will remind the students to refer back to their course
materials.

It may seem obvious to state this, but when providing
written resources it is important to avoid complex
sentences, jargon, and unnecessary terminology. The
international students often find it easier to understand
bullet point lists rather than long sentences.

When using the appropriate terminology, it should be
accompanied by a definition (Carroll 2005).
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I1l. Overcoming language challenges

This section covers

3.1 Listening and understanding
3.2 Reading

3.3 Oral participation
3.4 Writing and assessments
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3.1 Listening & understanding

This section examines some of
the challenges international
students have with listening
and understanding especially
in the early stages of their
studies. It provides some
strategies to help overcome
these issues.

9 Table of Contents © University of Southampton

28



Issues with listening and understanding
in class

Initially international students may only understand
between 10% and 50% of spoken language (Hellsten &
Prescott 2005). This means that, especially at the start of
their studies, they may use a lot of guesswork to
understand when the language and terms used by the
lecturer are un-familiar.

A range of other factors will also contribute to the
difficulties the international students face with listening &
understanding eg fast paced lectures; accents; use of
non-standard English; local references as well as the
discipline specific language (HEA 2013)
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The following pages provide some advice and
tactics to help improve students’ understanding.

© University of Southampton 30
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Providing key terms

In order to help the international students to understand
the subject it helps to prepare a list of key terms and
concepts that will come up regularly in your module.
These should be included in the written information given
to students at the commencement of the module. This
gives students the opportunity to check key terms in
advance and therefore to understand better what is
discussed in lectures, seminars and literature (Dickens &
Doubleday 2013).

You can also consider adding relevant terms to your
lecture PowerPoint's or hand-outs, as a kind of running
glossary that can give additional guidance (Carroll 2005;
HEA 2013).
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Pre-reading to aid understanding
in class

One way of helping your students to understand your
lectures is to ask them to do some preliminary reading. To
encourage the students to undertake this reading, you
could ask them to post a summary of about 100-150
words on the Blackboard site. That way they will have
thought about the subject before class and they will have
had a chance to look up key terms and relevant
vocabulary (Dickens & Doubleday, 2013).

Providing your lecture PowerPoint slides in advance also
provides an opportunity for the students to look up terms
prior to the lecture, as well as facilitating note-taking
during the lecture.

— Table of Contents




During the lecture

During the lecture the HEA (2013) recommend that
the lecturer should:

e Speak slowly and clearly

* Ensure that important concepts and ideas are
explained in several ways to help students to
understand

e Use both simple and complex words and
expressions so that students can understand but
can also gradually increase their vocabulary

* Develop a system where students can discretely

alert you if they have not understood something
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* Try to leave at least 5 minutes after the lecture for
students to ask individual questions. However, be
aware that some international students may not feel
comfortable asking questions for a variety of reasons
(uncomfortable with speaking English in front of
others; cultural differences where questioning may be
seen as causing lack of face for the lecturer or
themselves). So you may want to consider other
means of testing understanding at the end of a session,
whilst also encouraging them to seek clarification via
other means such as email.
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When lectures are key and
complex

Some lectures are, by nature, complex and need to
deliver a lot of key facts. In this case the HEA (2013)
suggest that such lectures, especially in the early stages
of the course, should be recorded so that the students
can refer to it again.

© University of Southampton 35
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Some international students may find it difficult to follow
spoken language, because more processing-time is
needed due to working in the second or third language. It
is therefore important to reiterate key points regularly
throughout the lecture to help understanding and it will
benefit all the students. (Exley & Dennick 2004a; Exley
2013 Engagement in Lectures).
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The HEA (2013) also recommend being explicit about the
structure of a lecture in order to sign-post what you are

going to discuss next. This helps the students to follow
and structure their notes.
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Avoiding colloquialisms

Colloquialisms, idioms and cultural references, such as
catch phrases, or references to TV or advertisements are
likely to confuse some international students, or the point
will be lost on them and this can lead to them feeling
excluded and isolated from the other students (Beals
2010; Kim 2011; Wu & Hammond 2011). The lecturing
section of the HEA website gives some good examples of
how the use of English can affect understanding.

If you want to use colloquialisms, idioms and cultural
references, give explanations or synonyms, etc in order to
help understanding. Also, flagging up that it is an

idiomatic expression is useful.
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Hand-outs and visual signposts

In your lectures, consider using visual signposts, such as

specific colours; graphics or pictures. Visual learners will

find it easier to understand these concepts and are more
likely to remember what has been highlighted in that

way.

Consider using hand-outs with spaces for students to fill
in or complete information during the lecture. This will
focus their attention, help with note-taking, and act as
useful revision tools (Exley 2013, Engagement in Lectures;

HEA 2013).
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3.2 Reading

This section presents some of
the issues international
students have with reading in
English along with strategies to
facilitate:

- Reading and interpreting the
main points,

- Note-taking, and
- Critical thinking

© University of Southampton 40
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Problems with reading

In several cultures, students are expected to learn core
books by heart, and therefore they need guidance in how
to choose relevant information, skim read and to be
prompted to consult several sources (rather than relying
on one text) to obtain all the relevant information (Timm

2008).

The students can often be daunted by the volume they
are expected to read and find it difficult because it takes
them a lot longer to undertake it (Schmidt 2007).
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They can find it difficult to make the transition to using
appropriate reading strategies to gather information.
Skim-reading and scanning pages to find relevant

information can be particularly challenging (Schweisfurth
& Gu 2009).

Whilst learning to read in English students are often
taught to read as a method of learning the language
through checking vocabulary and grammar. Experience of
working with international students has shown that when
reading many of them tend to focus on checking they
understand every individual word rather than the central
arguments of the text (Schweisfurth & Gu 2009).
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Reading strategies

Reading will be the most important activity for any
student to build their vocabulary and understanding. This
is vital for their writing, but also for classroom
discussions.

The students may need to be taught how to read
effectively, especially if they have not attended one the
pre-sessional courses. One way of assessing their reading
and comprehension capability, is to ask students to read
up on a topic and post a summary of 100-150 words on
your Blackboard site. This will give them a focus and
repeated practice.
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Providing some guidance on how widely you expect them
to read prevents them from becoming very anxious when
presented with a long reading list for each module.
Reinders, Moore and Lewis (2008) suggest students are
provided with an annotated reading list which specifies
the core texts which they are expected to read and
supplementary reading for finding additional information.
It is also helpful to specify which part of the module each
text is most relevant to so that they can pace their
reading accordingly, and which parts of the book you
expect them to read (otherwise students may assume
they have to read all of every book) (ThinkingPeople
2013; Dickens/Doubleday 2013).
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It may help the student to grasp the subject better if you
advise them to read around it in their own language first
so they develop an understanding before they read
English texts on the subject. Some lecturers have good
experiences with asking more advanced students from
the country to check if there is information in their own
language that you can use to aid understanding.

In order to avoid students thinking they can gather all the
information from one source it is important to specify
how much they are expected to read in preparation for
each session and for an assignment.
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Reading and note-taking

Experience has shown that many students find note-
taking while reading challenging, because it might not
have been a necessary part of their previous study (Timm
2008).

Grabe (2003) has found that international students
frequently copy large passages from texts rather than
noting the key points in their own words. In doing this
they miss out on questioning the information, the source,
and the purpose for which they are using it, and hence do
not develop or practise their critical thinking skills
adequately.
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Reading and critical thinking

Many international students have developed skills in
critical thinking, but they have difficulties articulating it in
English, because they lack appropriate vocabulary.

UK universities also have very specific expectations of
how criticality should be demonstrated, but these
expectations are often taken for granted and not made
explicit to the students (Turner 2006; Arenas 2009)
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Developing reading and critical
thinking

At the start of their studies the student would benefit
from an explanation of what we mean by critical reading
and writing. The EAP toolkit (‘English for Academic
Purposes’) also has exercises on Reading and Critical

Thinking, and Good Practice in Note-taking to Avoid
Plagiarism.

9 Table of Contents © University of Southampton 48




It is useful to include reading exercises in class so that the
students can identify and discuss the key points. At the
same time you can discuss the validity of the information
and the source of information (ie whose intellectual
property it is) as well as how to reference (see section on
Writing and Essays). This will give students practice in
reflecting on how they relate to information and how
they deal with arguments from different sources.
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Tips for helping with critical
thinking

Cottrell (2005) and Charnock (2010) suggest the following
framework could enable students to develop skills in
critical thinking and writing:

- Think about how the information presented in the text
adds to what we know about the subject.

- ldentify the central argument and how it is supported/
defended;

- What is the theoretical background to this work?

© University of Southampton 50
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- What methodology was used to generate it?

- How was the data collected and analysed? Think about
academic rigour, ethical issues, etc.

- Does the evidence support the claims the author made
at the outset?

The Open University also has a good summary of how to
combine reading and critical thinking available for
download at
http://www?2.open.ac.uk/students/skillsforstudy/critically
-processing-what-you-read.php
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Avoid capitalisation in information
and materials given to the students

Block capitals are less easy to read for both native and
non-native English speakers. International students have
typically been taught to read sentence case, ie the
standard use of upper and lower case.

When preparing module guides and PowerPoint
presentations it is better to write everything (including
headings) in sentence case. (Exley & Dennick 2004a;
ThinkingPeople Consultancy 2013).

- Table of Contents © University of Southampton 52




Resources available to help
students with reading

- The EAP toolkit (‘English for Academic Purposes’)
provides excellent exercises on reading strategies such
as prediction strategies for finding out which articles
are useful for them and reading to identify the main
points.

- LearnHigher at
http://www.learnhigher.ac.uk/staff/reading.html has
useful recommendations for both quick pick-up-and-go
resources as well as activities that require more time
and are suitable for group projects.

© University of Southampton 53
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- The Centre for Language Study in the Department of
Modern Languages offers free language advising
sessions. Students can sign up for one-to-one sessions
either on a sign-up sheet outside the Language
Resources Centre, or by sending an email to
advising@soton.ac.uk.

NB The language advisors do not offer proof-reading or
structured tuition.
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3.3 Oral participation

This sections introduces the

challenges international | <
students face in taking part , S
in classroom discussions ' 4 :
along with some strategies
to facilitate their oral
participation.
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Challenges with speaking in class

In the UK we encourage students to demonstrate their
critical thinking in classroom discussions. Classroom
contributions and discussions are vital because they give
students the opportunity to express the key points in
their own words, this helps all learners to transfer from
surface to deep learning (Marton and Saaljo 1976). In
addition discussions enable international students to
build their English vocabulary and subject specific
language.
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However, some international students may not be
used to this and therefore find it difficult to
participate in discussions. One issue is that many
international students feel that the lecturer must not
be challenged by questions or counter-arguments
(ThinkingPeople 2013).

Another problem is that it takes longer to find the
confidence to speak up in a foreign language and to
feel able to express their thoughts in English (Jones
1999; Sovic 2008; Ryan & Viete 2009).
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Facilitating discussion in class

These factors can make it challenging for the lecturer
to facilitate a group discussion. Jones (1999) and
Cortazzi & Jin (2008) recommend some general steps
to create an atmosphere in class that encourages all
students to contribute:

- Respond to students’ ideas, not their language,
thus showing that you are interested in less-than-
perfect contributions, too.

- Reformulate their idea (carefully), thus modelling
language.
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- Hold back from finishing/closing remarks/giving the
answer yourself; ask ‘Anyone else?’ and wait for 10
seconds to encourage other contributions.

- Wait longer for replies. Cortazzi & Jin (1998; 2010)
found that the average waiting time is 1-2 seconds,
which is too short to think about an answer in a second
or third language. Wait for at least 6-8 seconds to give
students enough time to think and gather the courage

to speak.
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Facilitating group discussions

Exley & Dennick (2004a) suggest preparing for discussions
by giving students 1 or 2 minutes thinking time — either
individually or by discussing the topic with their
neighbour — so they can prepare what they want to say.

This will focus their attention, but crucially 1 or 2 minutes
are not long enough for them to get distracted from the
lecture/ seminar topic.
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Group work across nationalities

By mixing international and home students in group work
it encourages the international students to practise their
English listening and speaking skills. This is particularly
relevant where students have to submit group
assignments, eg in management courses, or in preparing
for [aboratory work or other practical activities.

When doing this Ryan & Viete (2009) and Dickens &
Doubleday (2013) suggests that home students may also
need guidance on how to accommodate non-native
English speakers and recommend the following:
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Avoid culturally specific references
- Rephrase to aid understanding

Explain colloquialisms, idiomatic language, etc

Listen carefully

These activities work best if they are pre-prepared: ie
by allocating students roles and to specific groups.
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3.4 Writing and assessment

This section looks at the challenges of writing in
academic English. It covers:

- Students’ previous assessment experiences,

- Clarifying the assessment,

- Encouraging criticality in assignments,

- Providing opportunities to practise,

- Helping students to select the right resources to
underpin their work,

- Avoiding plagiarism,

- References,

- Marking,

- Providing feedback on assignments
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Writing in academic English

Some international students can easily get frustrated
because they find it harder to express themselves in
academic English than they would in their own language.
Just because they can write a summary or analysis in their
own language does not mean that they can do it in
English (Kern 2000).
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‘Il know how to say it in English as well, but | know
a better way to say it in [my native language]. It’s more
like a childish way if you see what | mean. | know how to
say it in English in very basic way ... sometimes | feel like |
am five years backwards when | am writing in English ...
to me when | read it, it is like someone with less
education than | have or would have written’. (HEA;
31/07/2013)
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The problems with writing are
complex

RN

International students have not only to find the right words
to express themselves, but also have to create sentences; link
paragraphs together and include relevant evidence all in a
different language to their own (HEA 2013). So for them it is
a matter of learning far more than the normal writing
convention for their chosen subject.

Scudamore (2013) also suggests that the international
student will often struggle with the subtleties of academic
writing such as writing in the past or present tense.
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Supporting the development of academic
writing

Setting formative assessments or exercises for the
students to complete early in their course can help with
diagnosis of any issues so that the student can be
referred to the appropriate sources of help to improve
their writing skills.

The following web sites are useful resources: both for
students and lecturers:

http://writing.colostate.edu/ is an open-access web site

which provides resources for writers and teachers.
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http://www.thinkingwriting.gmul.ac.uk/ideas is a
resource designed for teachers which provides ideas on
how to help students to develop their writing.

http://www.learnhigher.ac.uk provides resources for
students to practise academic skills as well as resources
and information for staff.

In addition the EAP Toolkit on Blackboard has some
specific resources to help students to develop their
writing skills.
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Preparing for the assighment

“The goal is to ensure that differences between students’
performances [in assessments] are not due to language
proficiency or lack of understanding of [assessment]
procedure, but rather due to differences in their
discipline-related skills, abilities and knowledge” (Oxford
Brookes University 2007)
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Previous assessment experiences

Many international students may previously have only
experienced being assessed by exams or short answer
guestions and may never have written longer essays (Carroll
2008).

Carroll (2008b) and Scudamore (2013) suggest that they
need explicit written information (so they can refer back to
it) about such things as:
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 The length of the assignment (with an explanation as
to why longer is not better)

e Clarification of the learning outcomes and assessment
criteria

 Which aspects are being assessed (especially the

proportion of the mark which is awarded for English
proficiency).
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The University of Southampton Quality Handbook under
the Assessment Framework (ND pg 11) states that:

“Each student should be given, in writing at the
beginning of each semester or year, the details of the
assessment method for each module, including
coursework requirements, deadlines for submission
and criteria by which work will be assessed”.
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Clarifying the assignment task

The way in which the assignment task is written can cause
confusion for both UK and international students. For
instance Barnatt (2009) suggests that students may not
understand what is meant by the term “discuss” and so
do not comprehend what is expected of them; he
suggests that it is better to say things like:

- Give an example of...
- Argue for and against....

- Show evidence of.......
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Another example of a question which could easily be
misunderstood and where the student might think they
have to write about every single aspect is:

“Can the UK be described as a homogeneous society?
Choose one of the following aspects and describe its
effects: social class, cultural identities”

By re-phrasing this, the task can be clarified eg:
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Answer one of the following questions:

a) Can the UK be described as a homogeneous society?
Analyse social class and its effects on access to
education, political representation and public services.

b) Can the UK be described as a homogeneous society?
Analyse cultural identities and their effect on
education, political representation and access to

public services.
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Clarifying the assignment format

RE N
As students may not be familiar with different forms of
assignments (eg reports, essays, reflective accounts,
posters, etc) they need clear and specific advice as to
what each of these is and what is expected of them
(Carroll 2008b).

Providing examples of the different formats helps them to
see what is required

The written guidance provided to students needs to be
clear and unambiguous. Bullet points are easier for the
student to follow than lengthy complex sentences

(Doubleday 2013).




Encouraging criticality

Students (both UK & International) can become confused
about the meaning of criticality. HEA (2013) point to a lack of
understanding of the term which is hardly surprising when
words such as argue, argument, criticise, issue have different
meanings or connotation in an Higher Education context than
they do in day-to-day usage eg argue in day-to-day usage is
associated with disagreement, falling out, unpleasantness,
even unreasonable behaviour / reaction.

It is therefore important to explain what criticality means
and the sorts of things which we expect from our students.
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Browne & Keeley2012 suggest the following will help
students to understand what is expected:

— being thoughtful eg thinking carefully about what
they read

— being inquisitive, questioning, testing

— not taking what they read (or hear) at face value or
for granted

— identifying evidence and finding good reasons
before believing something to be true

— judging the credibility of resources
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— not just repeating the ideas of others, but looking
for connections (or lack of)

— constructing own arguments

— challenging ideas, based on credible evidence

— spotting bias and flawed reasoning

— looking for gaps, suggesting new or different
solutions

The EAP (English for Academic Purposes) Toolkit on
Blackboard has useful exercises on this topic.
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Providing examples and opportunity to
practice

N

Practice helps students to understand what is required of
them within the assessment and Carroll (2008b) and
Scudamore (2013) recommend:

e discussing examples of good and poor work

e giving opportunities to practice new and un-familiar
skills before the students are formally assessed (eg via
formative assessments)
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SR
* Providing model assignments; previous exam papers or

previous successful assignments so that students can
get an idea as to what is required

Another good way to help the students to understand
what is expected is to give them sample assignments
(good and mediocre) and ask them to individually mark
them using the assessment criteria. The students can
then discuss the marking of the assignments and thus
gain insight into what is required (Assessment Standards
Knowledge exchange 2008; Clarke 2009)
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Issues with selecting the right resources
to underpin their work

Many international students may not be used to
gathering a lot of information from different sources to
support their academic assignments. In addition
Scudamore (2013) says that selecting reliable and valid
sources is more challenging when the students do not
appreciate the refinements of English language. This
makes it difficult for them to distinguish between the
different agendas of sources using terms such as
“shocking discovery” and “Scientists prove” or “new
studies suggest”.
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Providing students with a selection of articles from a wide
range of resources and analysing them in class will help
them to make the distinction between good and poor
resources (Scudamore 2013).
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Problems with Plagiarism

There is little evidence to show that home or
international students differ in levels of deliberate
plagiarism (Partridge and West 2003; Gilmore et al 2009).

Shi (2004) suggests that international students tend to
copy longer strings of words from the original text than
native speakers; this is probably due to the difficulties
they have in expressing things in English. This copying is
easier for the marker to identify due to the differences in
writing style and so it gives the impression that plagiarism
is higher amongst international students (Carroll 2008b).
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Avoiding plagiarism

e
Carroll (2008b) suggests the following tactics to manage
plagiarism:

* Provide opportunities for discussion in an environment
where the students feel safe to ask questions and test
out their understanding of what constitutes plagiarism

e Explain what constitutes plagiarism and give specific
examples to help them to understand
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* Rather than telling the students what they should not
do it is better to be explicit about what is valued For
instance: rather than saying “Do not quote verbatim”
it is better to say that we award marks to students who
can explain in their own words what an author has
said.

* Design the assessment to discourage copying. For
instance assessments which ask the student to discuss
or describe something are more likely to encourage
copying than an assessment which requires them to
rank; choose; justify or evaluate something.
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The EAP toolkit (‘English for Academic Purposes’) on
Blackboard has exercises on finding out about plagiarism,
identifying plagiarism and bad practice, and how to use
guotations, which you could include in your information.
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Referencing

SR

As with all students referencing is often a challenge at the
start of their program of study. The students need to
understand why they have to reference their work and
understand the referencing system you expect. It is
helpful to point them towards the example references in
the referencing guidelines issued by your faculty.

The students’ confidence will increase if they have the
opportunity to practice referencing different sources of
information with immediate feedback on the style they
are supposed to use.
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The EAP toolkit (‘English for Academic Purposes’) on
Blackboard includes a chapter on Academic Writing,
which has learning activities for the student to complete

on understanding, describing and compiling reference
lists.
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Differences in marking systems

SR

Most international students will not have encountered a
marking scale from 0-100 with a pass mark of 40-50%. In
addition in the UK there is a tendency to disregard the
top 25% of the scale so top performers are frequently
given marks in the 70% range (Scudamore 2013).
International students can feel very disheartened by the
perceived drop in their marks when studying in the UK
and so lose confidence in their own abilities.
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It is important to explain the marking system and ensure
they are aware of the marking criteria. In particular they
need to be aware of how much of the overall mark is
awarded for English grammar etc (Carroll 2008b).
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Providing feedback on assignments

RN

This is perhaps one of the most challenging aspects for
lecturers because the feedback needs to be explicit if it is
going to help the student to improve their work.

Carroll (2008b) suggests that the marker should
concentrate on describing the desired behaviour rather
than focusing on what the student has not done.

Rather than saying “Are these your own words?” say:

“When you are using someone else’s words you must
enclose the words you copied in quotation marks to show
that they are not your words”.

- Table of Contents




IV. Overcoming cultural challenges

This section introduces some
of the complexities of
different cultures and the
way this may influence the
students integration into
academic life in the UK.
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Dy
Wide variety of cultures -

Obviously, in this section we can only outline a few of the
cultural differences which may have an impact upon your
teaching in the classroom because there are such a
diverse range of different cultures. It is important to
develop some understanding of the cultural differences
you may encounter because of the miss-understandings
which may occur as a result of them.

In addition your approach to teaching will be different if
there are just a few international students within a larger
group of UK students (in which case you would be trying
to ensure your teaching is inclusive). On the other hand if
the group is predominantly international you may find

you are trying to support their transition to UK education.
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D)
National culture dimensions - -

Understanding culture is complex because there are so
many variables involved Geert Hofstede’s renowned
longitudinal study provides one viewpoint by identifying
how values are influenced by culture (Hofstede ND). This
work has, in recent times, been superseded by more
recent studies which have sought to understand the
experiences of the international student.

Hofstede’s six dimensions of national culture (which were
identified through this study) help us to understand
differences between cultures but we should not try to
categorise every student from a country as sharing the
same culture or values (Scudamore 2013).
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The six dimensions are described on the following pages.
Each of the dimensions provides an insight into the
different expectations which a student may have with
regards to their own and other’s behaviours and what
they perceive as right or wrong etc. They are:

Power distance, Individualism vs collectivism,

Masculinity vs femininity, Uncertainty avoidance,
Long-term orientation, and Indulgence vs restraint.

© University of Southampton 96
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Power distance ”Lﬁ

This dimension looks at the differences in how power is
distributed in distinct cultures. In cultures with a high
degree of power distance the population accepts the
hierarchy and their own place within it. In populations
with low power distance people strive for equality and
fight against inequality, viewing it as an injustice.
(Hofstede ND)

This may explain why some international students are
more comfortable with formal relationships and prefer to
address the lecturer as ‘Sir’ or ‘Madam’ or by their title,
whilst others will be comfortable addressing their lecturer
by first name.
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In some cultures teachers are seen as the expert on a
subject and so students may initially find it difficult to
guestion the lecturer because it would be seen as
challenging their authority in their own country. You may
need to explain to the students that you want them to
ask questions and that they will be rewarded for
demonstrating independent critical thinking.
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In addition some international students would feel they
had done something wrong if asked to attend a meeting
with their lecturer (ThinkingPeople Consultancy 2013).
You may need to clarify that individual meetings are part
of the normal way we teach in the UK (see also Prepare
for Success, EAP Toolkit and StudySkills Toolkit in the

useful resources section).
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Clarifying the relationship which lecturers expect to have
with the students and discussing cultural differences will
help the students to understand that they are expected to
guestion the lecturer and seek clarification
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Individualism vs collectivism ' Lﬁ

Individualism is a loosely-knit social framework with an
expectation that one will take responsibility for
themselves and immediate family. On the other hand
collectivism refers to societies with a tightly knit
framework where individuals can expect relatives or
other tightly-knit groups to look after them. In
collectivism people are very loyal to one another.
(Hofstede ND).
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aﬂq

This aspect may influence how comfortable students are
in working together in groups — especially if the task is
linked to an assessment. It is therefore important to
establish the ground rules for such group work.

In addition, if the student is used to taking responsibility
for themselves it might not immediately occur to them to
ask for help.
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Masculinity vs femininity "L1

Masculinity refers to a more competitive society were
achievement, heroism, assertiveness and material
rewards are sought. Femininity, on the other hand,
represents a more consensus society where co-operation,
modesty and caring for the weak are valued (Hofstede
ND).
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You may find that some international students are more
competitive whilst others are willing to co-operate with
other students. In addition in some cultures men and
women might be reluctant to work together. This will
influence the way in which they interact with their peers
on group tasks. Again setting clear ground rules and
being explicit about your expectations will help them to
understand what is required of them.
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Uncertainty avoidance ”Lﬂ

This element refers to how tolerant society is of
uncertainty and ambiguity, and whether it seeks to try to
control the future or just let events unfold. In societies
with a high degree of uncertainty avoidance unorthodox
behaviour or ideas are not tolerated and they maintain
rigid codes of belief and behaviour. Weak uncertainty
avoidance societies have a more relaxed attitude and
value practice more than principles. (Hofstede ND).
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Some cultures find it very difficult to deal with

&

uncertainty. Scudamore (2013) says that some students
will indicate that they have understood something even

though they have not. They do this in the belief
admitting to not understanding will imply that t
teaching was not clear or that they themselves

that

ne
nave

problems understanding or carrying out the tas

Therefore it is beneficial to clarify that asking fo

K.

r helpis

seen as taking active responsibility for their studies and

therefore is encouraged
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Long-term orientation ”Lﬂ

“The long-term orientation dimension can be interpreted
as dealing with society’s search for virtue. Societies with a
short-term orientation generally have a strong concern
with establishing the absolute Truth. They are normative
in their thinking. They exhibit great respect for traditions,
a relatively small propensity to save for the future, and a
focus on achieving quick results. In societies with a long-
term orientation, people believe that truth depends very
much on situation, context and time. They show an ability
to adapt traditions to changed conditions, a strong
propensity to save and invest, thriftiness, and

perseverance in achieving results.” (Hofstede ND).
— Table of Contents




aﬂq

This may indicate why some students have more difficulty
in adjusting to their new environment than others. These
students will need clear guidance in order to engage fully
in their studies. Scudamore (2013) stresses the
importance of induction and the need for it to continue
beyond the normal student induction programme in
order to help these students to adjust.
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Indulgence vs restraint ”Lﬂ

Indulgent societies are those that focus on enjoying life
and having fun. Restraint societies, by contrast, tend to
have strict social norms for regulating behaviour and
individual gratification (Hofstede ND).

This may influence how students behave with regards to
their studies. The University of Southampton Student
Charter provides a good starting point for discussing the
rights and responsibilities of both staff and students
(University and the University of Southampton Students’
Union (SUSU)(ND).
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Conclusions

There are many practical steps that can be taken to
support international students. These steps are not
radically different from the existing good practice in
higher education.

The main difference is the need to emphasise and make
explicit such things as your expectations of the students,
your own role, rules for interacting, signposting in
sessions, etc. In addition, provide opportunities for
students to practice new skills, especially with regard to
using English language skills.

The following section provides information about
additional resources you might find useful.
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V. Useful resources

In this section we have compiled a number of
useful resources that are available online.

Rather than providing web links which may
become obsolete, we have copied screenshots
of the relevant webpages so that you can get an
idea of the various resources available. The web
address at the time of publication of this guide is
on the top of each screenshot.
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The resources come from the following sites:

* Higher Education Academy (HEA)
* LearnHigher

* University of Nottingham resources

* Leeds Metropolitan University resources
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Higher Education Academy (HEA)

The HEA is committed to promoting an equitable and
global learning experience for all students on UK higher
education programmes, whether they are studying in the
UK or abroad. They work closely with higher education
institutions, key partner organisations and practice
networks to develop international teaching and the
research and evidence that underpin it.

The HEA works on the principle that policy and pedagogic
practice that works for international students also works
for the benefit of all students. They promote a curriculum
which is informed by a broader global view, that is taught
in a range of ways and enables students to study abroad
to learn more about themselves, their disciplines and
their future professions.
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HEA resources

You can find useful resources on the HEA’s (Higher
Education Academy) webpages, if you follow the path:
www.heacademy.ac.uk — Resources Centre —
Internationalisation — International Student Life Cycle.

The resources cover areas such as teaching context
(lectures, seminars, supervision, etc), teaching
approaches (pedagogy, group work, language, etc) as well
as learning skills (critical thinking, academic writing,
plagiarism, independent learning, language, etc).
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LearnHigher

LearnHigher is a collaborative Centre for Teaching and
Learning (CETL) committed to improving student learning.

It provides resources to support students' learning
development on a range of activities, such as academic
writing, assessment, referencing, critical thinking, reading
skills, oral communication, etc.
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University of Nottingham — Learning from
internationalisation

This website provides a number of short videos and
papers addressing internationalisation and teaching
strategies.
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Leeds Metropolitan University

This site has a themed resource bank for
internationalisation of Higher Education with links to
many other resources under each of the themes

- Table of Contents




Leeds Met - Worldwide Horizons Themed Resource Bank for Internationalisation of HE - Microsoft Internet Explorer provided by Un l = || =P H |

S @v l ’ http://www.leedsmet.ac.uk/worid-widehorizons/index_resource_bank.htm v ‘ B 4y I X l | '{ Bing pe v‘
g Favorites | 53 @ | Web Slice Gallery v
% Leeds Met - Worldwide Horizons The... ";h > >~ [= !'H} ¥ Page v Safety v Tools » 5@3"

HORIZONS )i -

UNIVERSITY

111

Themed Resource Bank for Internationalisation of HE > Back to CAPRI Home

> Welcome
> Internationalisation| Ayailable below are links to the Higher Education Academy
at Leeds Met commissioned (2007) The Internationalisation of UK
> CAPRI Higher Education: a review of selected material and other
3 prblications & more recently commissioned, themed and annotated
bibliographies on the subject of internationalisation of Higher
Resources -
Education.
> Leeds Met Africa
Y Contact Us For ease of navigation the Nottingham Trent annotated

bibliography includes a contents page, whilst the PMI2
Strategic Dialogues bibliography comprises a series of
separate documents, one for each of seven themes.

CAPRI is in the process of consolidating libraries of global
sources compiled for the original literature review and those
relating to subsequent projects into one fully searchable
resource which will be made available via a CAPRI link to
dedicated pages within the University's Open Educational
Resource. -

& Internet | Protected Mode: On 9 v R125% ~

9 Table of Contents © University of Southampton 121




University of Southampton staff contributors

We would like to thank all of our colleagues who have shared their
experiences of supporting international students with us so that we could put
this guide together, some of whom have agreed to be named here:

Alison Dickens, Llas — Humanities;

Dr Alessia Cogo, Department of Modern Languages;
Dr Rosalind Davies, Centre for Language Studies;
Jean Leah, Faculty of Management;

Dr Mary Morrison, Faculty of Management;

Eric Cooke, ECS;

Dr Felix Maringe (formerly Faculty of Education);

Dr Aravinda Guntupalli, School of Social Sciences.

We would also like to thank colleagues from the Winchester School of Art,
Electronics and Engineering, Chemistry, Health Sciences, Medicine, Physics
and Mathematics and Professional Services whom we met during training

workshops and who shared their experiences there.

— Table of Contents




References

Arenas, E. (2009) ‘How teachers’ attitudes affect their
approaches to teaching international students’ in Higher
Education Research & Development, 28(6) 615-628.

Assessment Standards Knowledge exchange (ASKe)
(2008) Improve your students performance in 90 minutes.
Available at:
http://www.brookes.ac.uk/aske/documents/ASKe%20Inte
rvention.pdf [Accessed August 2013]

9 Table of Contents © University of Southampton 123



http://www.brookes.ac.uk/aske/documents/ASKe Intervention.pdf
http://www.brookes.ac.uk/aske/documents/ASKe Intervention.pdf

Barnatt, C (2009) Clarifying assessment criteria and
setting expectations. Available at:
http://www.nottingham.ac.uk/pesl/internationalisation/v
ideo/browse/title/clarifyx927/ Accessed :[August 2013]

Beals, M.H. (2010) International students in history: A
comparative study of first year transition 2009-2010.
Available at

http://www2.warwick.ac.uk/fac/cross fac/heahistory/eli
brary/internal/br beals internationalfirstyear 20101015

Browne, N. & Keeley, S. (2012) Asking the Right
Questions. A Guide to Critical Thinking. Pearson: Prentice
Hall

9 Table of Contents © University of Southampton 124



http://www.nottingham.ac.uk/pesl/internationalisation/video/browse/title/clarifyx927/
http://www.nottingham.ac.uk/pesl/internationalisation/video/browse/title/clarifyx927/
http://www2.warwick.ac.uk/fac/cross_fac/heahistory/elibrary/internal/br_beals_internationalfirstyear_20101015
http://www2.warwick.ac.uk/fac/cross_fac/heahistory/elibrary/internal/br_beals_internationalfirstyear_20101015
http://www2.warwick.ac.uk/fac/cross_fac/heahistory/elibrary/internal/br_beals_internationalfirstyear_20101015

Cambridge English (2013) Comparing score on Cambridge
English: Advanced (CAE) and IELTS. Cambridge:
Cambridge English

Carroll, J. (2005) ‘Lightening the load’: Teaching in English,
learning in English’ in J. Carroll & J. Ryan. (eds) Teaching
international students: Improving learning for all. London:
Routledge (pp 35-42).

Carroll, J. (2008a) ‘Dealing with student plagiarism in
transnational teaching’, in L. Dunn and M. Wallace (eds).
Teaching in transnational higher education: Enhancing
learning for offshore international students. New York:
Routledge (pp 88-98).

- Table of Contents




Carroll, J. (2008b) ‘Assessment issues for international
students and their teachers’ in Attfield, R. & Kemp, P.
(eds) Enhancing the International learning experience in
Business, and management, hospitality, leisure, sport,
tourism. Newbury, Beks.: Threshold press.
http://www.heacademy.ac.uk/assets/hlst/documents/cas
e studies/carroll.pdf

Charnock, K. (2010) ‘The right to reticence’ in Teaching in
Higher Education. 15(5) 543-552.

Clarke, D (2009) Clarifying assessment criteria and setting
expectations. Available at:
http://www.nottingham.ac.uk/pesl/internationalisation/v
ideo/browse/title/clarifyx927/ [Accessed August 2013]

% Table of Contents © University of Southampton 126



http://www.heacademy.ac.uk/assets/hlst/documents/case_studies/carroll.pdf
http://www.heacademy.ac.uk/assets/hlst/documents/case_studies/carroll.pdf
http://www.nottingham.ac.uk/pesl/internationalisation/video/browse/title/clarifyx927/
http://www.nottingham.ac.uk/pesl/internationalisation/video/browse/title/clarifyx927/

Cole, M. (1996) Cultural psychology: A once and future
discipline. Cambridge, Massachusetts: The Belknap Press
of Harvard University Press.

Connell, R. (2007) Southern theory: The global dynamics
of knowledge in social science. Crows Nest, NSW: Allen &
Unwin.

Cortazzi, M. & Jin, L. (1998) ‘Communication for learning
across cultures’ in D. Mcnamara & R. Harris (Eds)
Overseas Students in Higher Education: Issues in Teaching
and Learning. London: Routledge.

Cottrell, S. (2005) Critical thinking skills: Developing
effective analysis and argument. Basingstoke, Hampshire:
Palgrave Macmillan.

- Table of Contents




Council of Europe (2001) Common European Framework
of Reference for Languages: Learning, teaching,
assessment. Cambridge: Cambridge University Press.
http://www.coe.int/t/dg4/education/elp/elp-
reg/Source/Key reference/CEFR EN.pdf [Accessed May
2013]

Dickens, A. & Doubleday, J. (2013) ‘Supporting
international students: staff development training
workshop’ Workshop organised by the Professional

Development Unit at University of Southampton, March
2013

Educational Testing Service (2005) TOEFL iBT Scores:
Better information about the ability to communicate in an
academic setting. USA. ETS

9 Table of Contents © University of Southampton 128



http://www.coe.int/t/dg4/education/elp/elp-reg/Source/Key_reference/CEFR_EN.pdf
http://www.coe.int/t/dg4/education/elp/elp-reg/Source/Key_reference/CEFR_EN.pdf
http://www.coe.int/t/dg4/education/elp/elp-reg/Source/Key_reference/CEFR_EN.pdf

Exley, K. & R. Dennick (2004a) Giving a lecture. From
presenting to teaching (Key Guides for Effective Teaching
in HE). Abingdon: Routledge

Exley, K. & R. Dennick (2004b) Small group teaching.
Tutorials, seminars and beyond. London, New York:
Routledge Falmer.

Exley, K. (2013) ‘Engagement in lectures’ Workshop
organised by the Professional Development Unit at
University of Southampton, March 2013

Exley, K. (2013) ‘Facilitating learning in small groups’
Workshop organised by the Professional Development
Unit at University of Southampton, March 2013

- Table of Contents




Exley, K. (2013) ‘Motivating students” Workshop
organised by the Professional Development Unit at
University of Southampton, March 2013

Exley, K. (2013) ‘Improving Feedback to learners’
Workshop organised by the Professional Development
Unit at University of Southampton, June 2013

Exley, K. (2013) ‘Student-centred learning” Workshop
organised by the Professional Development Unit at
University of Southampton, June 2013

- Table of Contents




Gilmore, J., Strickland, D., Timmerman, B., Maher, M. &
Feldon, D. (2009) ‘Weeds in the flower garden: An
exploration of plagiarism in graduate students' research
proposals and its connection to enculturation, ESL, and
contextual factors’ in International Journal for
Educational Integrity, 6(1) 13-28.

Grabe, W. (2003) ‘Reading and writing relations: Second
language perspectives on research and practice’ in B. Kroll
(ed) Exploring the dynamics of second language writing.
New York: Cambridge University Press (242-62).

Hellsten, M. & Prescott, A. (2004) ‘Learning at university:
The international student’ in International Education
Journal, 5(3) 344-351 .

- Table of Contents




Hofstede, G. (ND) National Culture dimensions. Available
at: http://geert-hofstede.com/national-culture.html.
[Accessed August 2013]

Hofstede, G., Hofstede, G.J. &Minkov, M. (2010) Cultures
and Organizations: Software of the Mind. Third Edition.
UK. McGraw Hill Professional

http://www.timeshighereducation.co.uk/story.asp?storyC
ode=190126&sectioncode=26

|IELTS (ND) IELTS Band Scores. Available at:
http://www.ielts.org/institutions/test format and result
s/ielts band scores.aspx [Accessed May 2013]

% Table of Contents © University of Southampton 132



http://geert-hofstede.com/national-culture.html
http://geert-hofstede.com/national-culture.html
http://geert-hofstede.com/national-culture.html
http://geert-hofstede.com/national-culture.html
http://geert-hofstede.com/national-culture.html
http://www.timeshighereducation.co.uk/story.asp?storyCode=190126&sectioncode=26
http://www.timeshighereducation.co.uk/story.asp?storyCode=190126&sectioncode=26
http://www.timeshighereducation.co.uk/story.asp?storyCode=190126&sectioncode=26
http://www.ielts.org/institutions/test_format_and_results/ielts_band_scores.aspx
http://www.ielts.org/institutions/test_format_and_results/ielts_band_scores.aspx

Inegbedion, J. (2013) * Working with International
Student Sponsors’ Lunchtime Seminar organised on 15
February 2013 by Prof. S. Mark Spearing, Vice-
Chancellor’s Office, University of Southampton

International study & Language Centre (2012) About the
test of English for Educational Purposes (TEEP). Available
at: http://www.reading.ac.uk/ISLC/english-language-
courses/english-language-tests/islc-teep-about-teep.aspx
[Accessed May 2013]

Jenkins, J. (2011).’Accommodating (to) ELF in the
international university’ in Journal of Pragmatics, 43 (4)
926-936.

9 Table of Contents © University of Southampton 133



http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx
http://www.reading.ac.uk/ISLC/english-language-courses/english-language-tests/islc-teep-about-teep.aspx

Jones, J. (1999) ‘From Silence to Talk: Cross-Cultural Ideas
on Students’ Participation in Academic Group Discussion’
in English for Specific Purposes, 18 (3) 243-259.

Kern (2000) Literacy & Language Teaching. Hong Kong:
Oxford University Press

Kim, HY. (2011) ‘international graduate students’
difficulties: graduate classes as a communities of
practices’ in Teaching in Higher Education, 16 (3) 281-292.

Lin, Z. (2001) ‘Discovering EFL learners’ perception of
prior knowledge and its roles in reading comprehension’
in Journal of Research in Reading. 25 (2) 172-90.

- Table of Contents




Marton, F. & Saaljo, R. (1976) ‘On qualitative differences
in learning — Il outcome as a function of the learner’s
concept of the task’ in British Journal of Educational
Psychology, 46, 115-127

Oxford Brookes University (2007) Sitting exams in a
second language: minimising bias, maximising potential.
Available at:
http://www.brookes.ac.uk/services/hr/eod/guides/exams
/ [Accessed August 2013].

9 Table of Contents © University of Southampton 135



http://www.brookes.ac.uk/services/hr/eod/guides/exams/
http://www.brookes.ac.uk/services/hr/eod/guides/exams/

Partridge, L. & West, J. (2003) ‘Plagiarism: perceptions,
and occurrence amongst transnational postgraduate
students in the Graduate School of Education’, in H.
Marsden, M. Hicks, and A. Bundy (eds) Educational
Integrity: Plagiarism and other perplexities, Proceedings
of the 1st Australasian Integrity Conference, U of South
Australia, 21-22 November: 149-154.

Reinders, H., Moore, N. & Lewis, M. (2008) The
international student handbook. Basingstoke: Palgrave
Macmillan.

Ryan, J. & Viete, R. (2009) ‘Respectful interactions:
Learning with international students in the English-
speaking academy’ in Teaching in Higher Education,
14(3), 303-314.

- Table of Contents




Sawir, E. (2005) ‘Language difficulties of international
students in Australia: The effects of prior learning
experience’ in International Education Journal 6 (5) 567-
80.

Schmitt, D. (2005) ‘Writing in the international classroom’
in J. Carroll & J. Ryan (eds) Teaching international
students: Improving learning for all. London: Routledge
(63-74).

Schweisfurth, M. & Gu, Q. (2009) ‘Exploring the
experiences of international students in UK higher
education: Possibilities and limits of interculturality in
university life’ in Intercultural Education 20(5) 463-473.

- Table of Contents




Scudamore, R (2013) Engaging Home & International
Students: A guide for new lecturers. The HEA at
http://www.heacademy.ac.uk/resources/detail/RachelScu
damoreFeb2013

Shi, L (2004) ‘Textual borrowing in second language
writing’ in Written Communication, 21(10), 171-200.

Sovic, S. (2008) ‘Coping with stress: The perspective of
international students’ in Art, Design and Communication
in Higher Education, 6(3), 145-51.

ThinkingPeople (2013) ‘You and your Chinese Student’
Workshop organised by the Professional Development
Unit at University of Southampton, January 2013.

9 Table of Contents © University of Southampton 138



http://www.heacademy.ac.uk/resources/detail/RachelScudamoreFeb2013
http://www.heacademy.ac.uk/resources/detail/RachelScudamoreFeb2013

Timm, A. (2008) Final report on educational practices in
Greece. Student Diversity and Academic Writing Project.
http://www.sdaw.info/educational/SDAW%20Greece Fin
al%20Report%202008.pdf

Turner, Y. (2006) ‘Students from mainland China and
critical thinking in postgraduate Business and
Management degrees: Teasing out tensions of culture,
style and substance’ in International Journal of
Management Education, 5 (1), 3-11.

University and the University of Southampton Students’
Union (SUSU). (ND) Student Charter. Available at:
http://www.southampton.ac.uk/studentcharter/ .
[Accessed August 2013]

9 Table of Contents © University of Southampton 139



http://www.sdaw.info/educational/SDAW Greece_Final Report 2008.pdf
http://www.sdaw.info/educational/SDAW Greece_Final Report 2008.pdf
http://www.sdaw.info/educational/SDAW Greece_Final Report 2008.pdf
http://www.southampton.ac.uk/studentcharter/

University of Southampton (ND) Quality Handbook:
Assessment Framework. Available at:
https://sharepoint.soton.ac.uk/sites/ese/quality handbo
ok/FormStore/Assessment%20Framework/Assessment F
ramework.pdf [Accessed August 2013]

Wu, W. & Hammond, H. (2011) ‘Challenges of university
adjustment in the UK: a study of East Asian Master’s

degree students’ in Journal of Further and Higher
Education, 53 (3) 423-438.

% Table of Contents © University of Southampton 140



https://sharepoint.soton.ac.uk/sites/ese/quality_handbook/FormStore/Assessment Framework/Assessment_Framework.pdf
https://sharepoint.soton.ac.uk/sites/ese/quality_handbook/FormStore/Assessment Framework/Assessment_Framework.pdf
https://sharepoint.soton.ac.uk/sites/ese/quality_handbook/FormStore/Assessment Framework/Assessment_Framework.pdf

Bibliography

Barrett, R. & Malcolm, J. (2006) ‘Embedding plagiarism
education in the assessment process’ in International
Journal for Educational Integrity, 2(1) 38-45.

Bennett Moore, Z., Faltin, L. & Wright, M. (2010) Critical
Thinking and International Postgraduate Students in
Discourse 3 63-94

Brown, S. & Joughlin, G. (2007) ‘Assessments and
international students: Helping clarify puzzling processes’
in E. Jones and S. Brown (eds) Internationalising higher
education. London, New York : Routledge (pp 57-71, 221-
235).

9 Table of Contents © University of Southampton 141



http://www.heacademy.ac.uk/view.html/PrsDiscourseArticles/152
http://www.heacademy.ac.uk/view.html/PrsDiscourseArticles/152

Caruana, V. & Spurling, N. (2007) The internationalisation
of UK higher education: A review of selected material.
York: Higher Education Academy. Available at
http://www.heacademy.ac.uk/resources/detail/the inter
nationalisation of uk he

Chan, H. M. & Yan, H. K. (2008) ‘Is there a geography of
thought for East-West differences?’ in M. Mason, (ed),

Critical thinking and learning. Oxford: Blackwell
Publishing (pp 44-64).

Chuah, Swee-Hoon (2010) Teaching East-Asian students:
Some observations. Higher Education Academy
Economics Network.

% Table of Contents © University of Southampton 142



http://www.heacademy.ac.uk/resources/detail/the_internationalisation_of_uk_he
http://www.heacademy.ac.uk/resources/detail/the_internationalisation_of_uk_he
http://www.heacademy.ac.uk/showcase/chuah_international
http://www.heacademy.ac.uk/showcase/chuah_international
http://www.heacademy.ac.uk/showcase/chuah_international
http://www.heacademy.ac.uk/showcase/chuah_international

Clark, R. & Lancaster, T. (2008) Plagiarism prevention and
detection “cheat sites” at

http://www.ics.heacademy.ac.uk/resources/assessment/
plagiarism/cheat plagiarism.html

Davis, M. & Carroll, J. (2009) ‘Formative feedback within
plagiarism education: Is there a role for text-matching

software?’ in International Journal for Educational
Integrity, 5 (2) 58-70.

Deumert, A., Marginson, S., Nyland, C., Ramia, G. & Sawir,
E. (2005) ‘Global migration and social protection rights:
The social and economic security of cross-border
students in Australia’ in Global Social Policy, 5(3), 329-
352.

9 Table of Contents © University of Southampton 143



http://www.heacademy.ac.uk/resources/assessment/plagiarism/cheat_plagiarism.html
http://www.heacademy.ac.uk/resources/assessment/plagiarism/cheat_plagiarism.html
http://www.heacademy.ac.uk/resources/assessment/plagiarism/cheat_plagiarism.html

Doiz, A., Lasagabaster, D. & J.M. Sierra (2011)
‘Internationalisation, multilingualism and English-medium
instruction’ in World Englishes, 30 (3) 345-359.

Duff, A., Rogers, D. & Harris, M.B. (2006) ‘International
engineering students: Avoiding plagiarism through
understanding the Western academic context of
scholarship’ in European Journal of Engineering
Education, 31(6) 673-681.

Grasso, S. (2005) Academic reading: How do we teach it
and test it in EAP courses? Proceedings of the 18th
Annual English Australia Education Conference at
http://www.englishaustralia.com.au/ea conference05/pr
oceedings/pdf/Grasso.pdf

9 Table of Contents © University of Southampton 144



http://www.englishaustralia.com.au/ea_conference05/proceedings/pdf/Grasso.pdf
http://www.englishaustralia.com.au/ea_conference05/proceedings/pdf/Grasso.pdf

Grimshaw, T. (2007) ‘Problematizing the construct of ‘the
Chinese learner’: Insights from ethnographic research’ in
Educational Studies 33(3), 299-311.

Gu, Q. & Brooks, J. (2008) ‘Beyond the accusation of
plagiarism’ in System, 36(3), 337-352.

Handa, N. & Power, C. (2005) ‘Land and discover! A case
study investigating the cultural context of plagiarism’ in

Journal of University Teaching and Learning Practice, 2(3)
64-84.

- Table of Contents




Harden, R.M. & J. Crosby (2000) ‘Task-based learning: the
answer to integration and problem-based learning in the
clinical years’ in Medical Education, 34 (5) 391-397.

Hayes, N. & Introna, L. (2005) ‘Cultural values, plagiarism,
and fairness: When plagiarism gets in the way of learning’
in Ethics and Behavior, 15(3) 213.

Huisman, J. (2010) Internationalisation in higher
education: Local responses to global challenges. Keynote
address at the Inaugural Seminar ‘Internationalisation
and globalisation in higher education’, Society for
Research in Higher Education International Research and
Researchers Network, London, 30 March 2010.

- Table of Contents




Husserl, E. (1970) The crisis of European sciences and
transcendental phenomenology. Evanston: Northwestern
University Press.

Introna, L. & Hayes, N (2008) ‘International students and
plagiarism detection systems: Detecting plagiarism,
copying, or learning?’ in T. S. Roberts (ed) Student
plagiarism in an online world: Problems and solutions
Hershey Pa: Information Science Reference(pp108-122).

Irons, A. (2007) Enhancing learning through formative
assessment and feedback. Abingdon et al.: Routledge.

- Table of Contents




Kolb, D.A. (1984) Experiential Learning: Experience as the
source of learning and development. Englewood Cliffs,
N.J.: Prentice Hall.

Kolb, D.A. (2005) ‘Learning Styles and Learning Spaces:
Enhancing experiential learning in higher education’ in
Academy of Management Learning and Education, 4 (2)
193-212.

Lea, L. & Street, B. (1998) ‘Student Writing in Higher
Education: An academic literacies approach’ in Studies in
Higher Education, 23(2) 157-17.

- Table of Contents




Lillis, T. & Scott, M. (2007) ‘Defining academic literacies
research: Issues of epistemology, ideology and strategy’
in Journal of Applied Linguistics, 4(1) 5-32.

Madge, C., Raghuram, P. & Noxolo, P. (2009) ‘Engaged
pedagogy and responsibility: A postcolonial analysis of
international students’ in Geoforum, 40(1), 34-45.

Marshall, S. & Garry, M. (2006) ‘NESB and ESB students’
attitudes and perceptions of plagiarism’. In International
Journal for Educational Integrity, 2(1) 26-37.

Mason, M. (Ed). (2008) Critical thinking and learning.
Oxford: Blackwell Publishing.

- Table of Contents




Maxwell, A., Curtis, G. & Vardaneg, L. (2008) ‘Does
culture influence understanding and perceived
seriousness of plagiarism?’ in International Journal for
Educational Integrity, 2(2) 25-40.

Montgomery, C. (2010) Understanding the international
student experience. Basingstoke: Palgrave Macmillan.

Montgomery, C. & McDowell, L. (2009) Assessment for
Learning Environments: Two case studies of the
experience of international students. Northumbria Centre
for Excellence in Teaching and Learning: Occasional Paper
4.

Moon, J. (2007) Critical thinking: An exploration of theory
and practice. London: Routledge.

- Table of Contents




Moore, S., Neville, C., Murphy, M. & Connolly, C. (2010)
The Ultimate Study Skills Handbook. Maidenhead:
McGraw-Hill International.

Neville, C. (2010) International students writing and
referencing, Learn Higher. Paper presented at the
International Students’ Writing and Referencing
Symposium, 9 June 2010, University of Bradford.

Nichols, D. (ND) The REAP Project.
http://www.reap.ac.uk/ (Strathclyde University)

— Table of Contents



http://www.reap.ac.uk/

Nicols, D. (2008) The first year experience: Transforming
assessment and feedback: Enhancing integration and
empowerment in the first year. Available at
http://www.enhancementthemes.ac.uk/documents/AETC
2008/DavidNicol%20-%20Booklet.pdf

O’Neill, G. & T. McMahon (2005) ‘Student-centred
learning: What does it mean for students and lecturers?’
in O’Neill, G., Moore, S. & B. McMullin (eds) Emerging

issues in the practice of university learning and teaching.
Dublin: AISHE.

Paltridge, B. & Starfield, S. (2007) Thesis and dissertation

writing in a second language: A handbook for
supervisors. Abingdon, Oxon: Routledge.

9 Table of Contents © University of Southampton 152



http://www.heacademy.ac.uk/documents/AETC2008/DavidNicol - Booklet.pdf
http://www.heacademy.ac.uk/documents/AETC2008/DavidNicol - Booklet.pdf
http://www.heacademy.ac.uk/documents/AETC2008/DavidNicol - Booklet.pdf
http://www.heacademy.ac.uk/documents/AETC2008/DavidNicol - Booklet.pdf
http://www.heacademy.ac.uk/documents/AETC2008/DavidNicol - Booklet.pdf

Pavlenko, A. & J.P. Lantolf, J. P. (2000) ‘Second language
learning as participation and the (re)construction of
selves’ in J.P. Lantolf (ed) Sociocultural theory and second
language learning. Oxford: Oxford University Press (155-
76).

Pecorari, D. (2008) Academic writing and plagiarism: A
linguistic analysis. London, New York: Continuum.

Pepin, B. (1996) ‘The influence of national cultural
traditions on pedagogy’ in J. Leach & B. Moon (eds)
Learners and pedagogy. London: Open University.

- Table of Contents




Peters, M. (2008) ‘Kinds of thinking, styles of reasoning’
in M. Mason (ed) Critical thinking and learning. Oxford:
Blackwell Publishing (12-24).

Phan Le Ha (2001) ‘How do culturally situated notions of
‘polite’ forms influence the way Viethamese postgraduate
students write academic English in Australia?’

in Australian Journal of Education, 45(3): 296-308.

Phan Le Ha. (2006) ‘Plagiarism and overseas students:
Stereotypes again?’ in ELT Journal, 60 (1).

Pickford, R. & S. Brown (2006) Assessing skills and
practice (Key Guides for Effective Teaching in Higher
Education). Abingdon et al.: Routledge.

- Table of Contents




Ramsden, P. (1992) Learning to teach in higher education.
London, New York: Routledge.

Robinson-Pant, A. (2009) ‘Changing academies: Exploring
international PhD students’ perspectives on ‘host” and
‘home’ universities’ in Higher Education Research and
Development, 28(4), 417-4209.

Rogers, C.R. (1983) Freedom to learn for the 80s.
Columbus/Ohio: Charles Merrill.

Rust, C., Price, M & O’Donovan, B (2003) ‘Improving
students’ learning by developing their understanding of

assessment criteria and processes’ in Assessment and
Evaluation in Higher Education, 28 (2) 147-164.

- Table of Contents




Ryan, J. (2000) ‘Operating effectively as a teacher of
international students’ in J. Ryan (ed) A guide to teaching
international students. Oxford Centre for Staff and
Learning Development (27-34).

Ryan, J. (2005) ‘Improving teaching and learning
practices’ in J. Carroll & J. Ryan (eds) Teaching

international students: Improving learning for all. London:
Routledge.

Ryan, J. & Louie, K. (2007) ‘False dichotomy? ‘Western’
and ‘Eastern’ concepts of scholarship and learning’ in
Educational Philosophy and Theory, 39 (4) 404-417.

- Table of Contents




Slethaug, G. (2007) Teaching abroad: International
education and the cross-cultural classroom. Hong Kong:
Hong Kong University Press.

Student Diversity and Academic Writing Project,
International students, academic writing and plagiarism,
at http://www.sdaw.info/

Swales, J. & Feak, C. (2004) Academic Writing for
Graduate Students: Essential tasks and skills (2nd edn.)
Ann Arbor: University of Michigan Press.

The Higher Education Academy (2013) Academic Writing.
Available at:

http://www.heacademy.ac.uk/resources/detail/internatio
nalisation/ISL Academic Writing [Accessed August 2013]

9 Table of Contents © University of Southampton 157



http://www.heacademy.ac.uk/
http://www.heacademy.ac.uk/resources/detail/internationalisation/ISL_Academic_Writing
http://www.heacademy.ac.uk/resources/detail/internationalisation/ISL_Academic_Writing

Timm, A. (2008) Final report on educational practices in
India. Student Diversity and Academic Writing Project.
http://www.sdaw.info/educational/SDAW%20India Final
%20report%202008.pdf

Van Manen, M. (1990) Researching lived experience:
Human science for an action sensitive pedagogy. Ann
Arbor, Michigan: The Althouse Press.

Viete, R. & Peeler, E. (2007) ‘Respectful encounters:
Valuing each other in teacher professional learning
contexts’ in A. Berry, A. Clemans & A. Kostogriz (eds)
Dimensions of professional learning: Professionalism,
practice and identity. Rotterdam: Sense.

9 Table of Contents © University of Southampton 158



http://www.sdaw.info/educational/SDAW India_Final report 2008.pdf
http://www.sdaw.info/educational/SDAW India_Final report 2008.pdf
http://www.sdaw.info/educational/SDAW India_Final report 2008.pdf

Viete, R. & Phan, L. H. (2007) ‘The growth of voice:
Expanding possibilities for representing self in research

writing’ in English Teaching: Practice and Critique 6 (2)
39-57.

Whitley, E. & Grous, A. (2009) ‘Academic writing by
'international’ students in the internet age: Studying

diversity in practice’ in International journal of innovation
in education, 1(1) 12-34.

Wood, D. (2007) ‘Formative assessment’ in Swanwick, T.
(ed) Understanding Medical Education: Evidence, Theory
and Practice. Oxford: Wiley-Blackwell.

- Table of Contents




Yoshino, A. (2004) ‘Well-intentioned Ignorance
Characterises British Attitudes to Foreign Students’ in The
Times Higher Education Supplement, 16 July, p. 18.

Zhang, Y. & Mi, Y. (2010) ‘Another look at the language
difficulties of international students’ in Journal of Studies
in International Education, 14(4), 371-388.

- Table of Contents




